




"נשאלה שאלה זו בפניהם: 

תלמוד גדול או מעשה גדול? 

נענה רבי טרפון ואמר: 'מעשה גדול'. 

נענה רבי עקיבא ואמר: 'תלמוד גדול'. 

נענו כולם ואמרו: 'תלמוד גדול 

שהתלמוד מביא לידי מעשה'." 

)קידושין מ:(

1



2



צוות יקר,
פרויקט מסע פועל להבטיח כי כל צעיר/ה יהודי/ה בעולם יחווה תקופת זמן משמעותית 

ומעצבת בישראל. 
החוויה המעצבת של מסע, מובנית ממגוון הזדמנויות ומפגשים שיתרמו להתפתחותם 

האישית והמקצועית של המשתתפים, יעוררו השראה ויחזקו את זיקתם ליהדות לערכיה. 
כמו-כן, מוטלת עלינו האחריות לייצר עם המשתתפים ועבורם חוויות שיובילו לחיזוק 

הקשר שלהם עם מדינת ישראל, החברה הישראלית והעם היהודי. 
עשייה חברתית היא רכיב מהותי בחוויה של משתתפי מסע, היא מושתת על ערכי הצדק 
והערבות שהן יסודות מרכזיים ביהדות. עשייה חברתית תורמת להבנה מעמיקה ומקיפה 
של החברה הישראלית וסוגיות חברתיות וכלכליות בישראל, היא מאפשרת למשתתפים 

לחבור לפרויקטים בעלי חשיבות חברתית, להכיר יחידים וארגונים ישראלים מעוררי 
השראה וכן ומהווה כלי לפיתוח אישי ולהעצמה. 

זאת בנוסף לתרומה העצומה של ימי ההתנדבות לחברה הישראלית. 
סוגיות רבות עולות בהתמודדות עם תחום העשייה החברתית בתוכניות מסע; 

מהי הדרך הנכונה ליצירת עשייה משמעותית? עבור המשתתפים ועבור קהלי היעד אליהם 
היא מכוונת? כיצד יש להכין מתנדבים ומהו תהליך ליווי מקצועי ומשמעותי? 

התכנים שלפניכם נכתבו על מנת להעשיר אתכם בכלים יישומיים בנושא העשייה 
החברתית ותוך התייחסות למענים ומתודולוגיות להתמודדות מוצלחת עם  אתגריה השונים. 

אנו מקווים כי התכנים הללו יהיו לכם לעזר  בהבניית התשתית הראויה ביותר לקידום 
העשייה החברתית בתכניותיכם. 

אנחנו מקווים שחוברת זו תהיה שימושית ושתראו לנכון להפיץ אותה בקרב המדריכים 
שלכם, במקומות ההתנדבות איתם אתם בקשר, ולכל מי שמעוניין לחזק את תרומתם של 

משתתפי 'מסע' לחברה הישראלית.
ברצוננו להודות לעמותת יהל ולדנה תלמי העומדת בראשה, על השותפות ותרומתה 
המשמעותית בחשיבה ופיתוח מערך זה. ולענבל סמין על הכתיבה והכנת החומרים.

ולכם, השותפים בשטח, שעוסקים במלאכה החשובה של עיצוב והובלת החוויות החינוכיות 
של משתתפי מסע, שילובם בחברה הישראלית וחיבורם ליהדות ולעם היהודי.

בברכת הצלחה,
צוות חינוך, מסע
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Session #1

Why volunteer? 
(60-90 minutes)

Goal

To give participants an ethical/ideological framework with which to 
approach their volunteering

At the end of this session participants will:
• Feel energized and inspired about volunteering
• Have begun to articulate their personal motivations for volunteering
• Have a basic understanding of what makes for meaningful 
volunteering
• Be able to connect volunteering with Judaism/Jewish values

Supplies

• paper, pens, chart paper, markers, tape
• texts to be hung around the room
• handout: Parameters for meaningful volunteering

Session outline

00          15 minutes      Trigger activity: personal volunteer experiences
15          25 minutes      Brainstorming: why do people volunteer?
25          55 minutes      Text study
55          60 minutes      Conclusion

OPTIONAL ACTIVITY

60          90 minutes    What makes for meaningful volunteering?
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I. Trigger activity
Personal volunteer experiences 
(15 minutes)

1. Hand out paper and pens. 
Ask people to take a few minutes and write down two things:

• A memory of a positive/meaningful personal volunteer experience including a 
description of why it was so meaningful.
• A memory of a negative personal volunteer experience and why you think it 
was bad.

2. Ask a few people to share their experiences, first of positive experiences 
and then of negative.  As you do, note the main points on chart paper, for 
example: “connected to the work I was doing” (positive) or “lack of supervision” 
(negative). 

It is important to stop and tease out those important comments in order to 
highlight for participants what made these experiences meaningful/less 
meaningful.

*If you are doing the extended session, tell participants that you will come 
back to these notes at the end of the session in more depth (during the “What 
makes for meaningful volunteering?” activity).

Transition to the next activity: we’ve spent a few minutes talking about what 
makes a volunteer experience meaningful. Now we want to take a step back 
and think about why you, or anyone, chooses to volunteer in the first place. 

II. Brainstorming
What are some reasons that people volunteer?
(10 minutes)
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1. Pose this question to the group and let people call out different answers. 
Note them down on chart paper.  

Some reasons might include (add to those participants offer):
• I am blessed and others have less and that obligates me to help them
• It’s a Mitzvah
• We are all human and we all deserve good lives – universalist point of view
• I might need help one day
• Volunteering can help me learn about myself
• I will gain new skills
• It feels good
• Others might be impressed - look good on my resume
• It is a requirement for this program
• It’s our mission as Jewish people to make the world a better place
• Our history as Jewish demands that we help others who are suffering
• It’s the right thing to do
• Everyone is interconnected in a global era
• Good Karma – if I help someone, someone will help me

Transition to the next activity: We’ve discussed some of the different 
motivations that people might have for volunteering. Now we will go a bit 
deeper and, through text study, try to define our own personal motivations for 
volunteering.

III. Text study
Why Volunteer?
(30 minutes)

1. Post the texts (below) on the walls around the room. Give participants 10 
minutes to walk around the room and read each text. Give them paper to take 
notes if they wish.

2. Once everyone has read all the statements, ask participants to choose a quote 
that they most connect to and go stand by it.  Try to spread the participants around 
so they are in roughly equal groups. 
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3. Ask each group to discuss:
• Why do you connect to the quote?
• How does the quote relate to the question: “Why volunteer?”

4. After 10 minutes, gather the whole group together and have each group 
summarize their discussion in the following way:
• Have them share their conclusions.
• Ask them if anything surprised them in their discussion.

5. Discuss and analyze the differing viewpoints.

6. Pose the following questions as participants approach the start of their 
volunteering: 
• How can these different perspectives inform our volunteering experiences? 
• How can we turn to these quotes to keep us motivated when volunteering
gets tough? Or less fun? Or mundane?
• For those who didn’t choose to volunteer (but are required to as part of the 
program), did anything you read or discussed today change your perspective 
or make you feel more energized/interested in volunteering?

Texts (larger printable versions can be found in the Appendix) 

…The most powerful statement of human value is not made by 
giving money or transferring goods from one person to the other… 
The fundamental, ongoing communication of human value takes 
place when one person spends a piece of his/her life - some unique 
and irreplaceable amount of time - in relationship and service to 
the other. …We must create a Jewish culture in which the final 
measurement of “was this life worthwhile?” will be: Did one set aside 
regular time for nurturing other human beings?

Rabbi Yitz Greenberg: Personal Service: A Central Jewish Norm For Our Time
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Happiness is the ability to say: I lived for certain values and acted 
on them…To know that you made a difference, that in this all-too-
brief span of years you lifted someone’s spirits, relieved someone’s 
poverty or loneliness, or brought a moment of grace or justice to the 
world that would not have happened had it not been for you: these 
are as close as we get to the meaningfulness of a life, and they are 
matters of everyday rather than heroic virtue.

Rabbi Jonathan Sacks, To Heal a Fractured World

Rabbi Hama, son of Rabbi Hanina, said: What does the Torah mean 
when it says: “You shall walk in the ways of the Lord.” (Deuteronomy, 
13:5) Can a person really walk in the shadow of the Divine Presence? 
Rather, it means that you should imitate the ways of God. Just as 
God clothed the naked (as it says: “And God made garments of skin 
for Adam and his wife and clothed them,” Genesis, 3:21), so you shall 
clothe the naked. Just as God visited the sick (“And God appeared 
before Abraham [after his circumcision]”), so you should visit the 
sick; just as God buried the dead (as it says: “And God buried Moses 
in the valley”) so you should bury the dead; and just as God comforts 
the grieving (as it says: “After the death of Abraham, God blessed 
Isaac his son”), so you too comfort the grieving.

Babylonian Talmud, Sota 14a

[God] upholds the cause of the orphan and the widow, and befriends 
the stranger, providing him/her with food and clothing. -- You too 
must befriend the stranger, for you were strangers in the land of 
Egypt.

עֶֹׂשה ִמְׁשַּפט ָיתֹום ְוַאְלָמָנה ְואֵֹהב ֵּגר ָלֶתת לֹו ֶלֶחם ְוִׂשְמָלה: 

ַוֲאַהְבֶּתם ֶאת ַהֵּגר ִּכי ֵגִרים ֱהִייֶתם ְּבֶאֶרץ ִמְצָרִים: 

Deuteronomy 10:18-19 
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"The heads of your tribes" (Deuteronomy 29:9) Even though I 
appointed over you heads, elders, and officers, all of you are equal 
before Me, for the verse concludes, "All are the people of Israel." 
Another explanation: for you are all responsible for one another.

ראשיכם שבטיכם אע"פ שמניתי לכם ראשים זקנים ושוטרים 

כולכם שוין לפני שנאמר וכל איש ישראל, ד"א כלכם ערבים זה בזה

Midrash Tanhuma, Nitzavim 2

You are not obligated to complete the task, but neither are you free to 
desist from it.

Pirkei Avot 2:21 

I am only one,
But still I am one. 
I cannot do everything, 
But still I can do something; 
And because I cannot do everything
I will not refuse to do the something that I can do.

Edward Everett

I believe that to meet the challenge of our times, human beings will 
have to develop a greater sense of universal responsibility. We must 
all learn to work not just for our own self, family, or nation but for 
the benefit of all humankind. Universal responsibility is the key to 
human survival.

The 14th Dalai Lama

It is one of the most beautiful compensations of this life that no man 
can sincerely try to help another without helping himself.

Ralph Waldo Emerson
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Optional Activity

IV. Going Deeper
What makes volunteering meaningful?
(30 minutes)

           Note:

This is a worthwhile activity to do with older groups that will be engaging in 
a longer-term volunteer experience. It offers participants an opportunity to 
think about the big picture of what they are doing and what goes into creating 
their experience. This can help make for a deeper, more nuanced volunteer 
experience as well as assist with reflection in helping participants identify 
what aspects are more successful or more challenging for them in their 
volunteering (e.g. Are they getting enough support? Where can they step in and 
take more initiative?).
Alternatively, consider using this activity at a staff meeting to help guide 
staff in improving the volunteer experience (e.g. strengthening partnerships, 
knowing when to step in and when to encourage volunteers to step up, etc.)

1. Tell participants that you are going to think back to the exercise you started 
the session with. Look at the chart paper where you wrote down participants’ 
thoughts about their positive and negative volunteer experiences.  

While every volunteer experience is unique, there are certain elements that can 
have a big impact on both the volunteer’s sense of purpose, fulfillment, fun, 
etc. and the service recipient or community’s experience.  We are going to take 
a few minutes to briefly define what those elements are, so that we can be 
more mindful of them before, during, and after our service experience and try 
to create the best possible outcome.

2. Give out “10 Parameters of Meaningful Volunteering” handout. Have 
participants take turns reading them out loud, then start by asking if there are 
any questions or comments.
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3. Discuss as a group. If a particular element seems most relevant to your 
group, focus on that one for a few minutes.

Be aware that there may be some resistance or challenge from participants, 
for example regarding the “local” parameter – can volunteering be local if the 
volunteers came from another country specifically to volunteer?  Does that 
mean they shouldn’t be here? Or that their work is not meaningful?

Emphasize that grappling with these very questions is part of what makes 
volunteering meaningful, and that we should embrace these dilemmas rather 
than ignore or feel threatened by them.  This is part of what we mean by 
“reflection.”

Also note that while not every volunteer experience will fulfill all of these 
parameters, it’s important to be aware of all the different elements that go into 
volunteering, and where possible to do our best to improve the situation. 
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Session #2

Who, where, and what? 
Volunteering in context

           Goal

To give participants a contextual framework for their volunteering.

At the end of this session participants will:

• Have a basic understanding of the location, population, organization, 
etc. where they will be volunteering

• Have a basic understanding of the social, economic, cultural or other 
issues related to the volunteer work they will be doing

• Be able to identify the need they are addressing in their volunteering

           A note about the structure of this session:

Because Masa programs include a wide variety of volunteering 
experiences, from one-off projects to weekly service, in settings ranging 
from senior centers to schools to agricultural projects, below you will find 
some general guidance on how to build a contextual learning session(s). 
We have chosen two specific topics as examples, but these ideas can 
and should be adapted to fit whatever your participants will be doing. 
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Before you begin:
Why is contextual learning important?

Service should be contextualized within the broader historical, 
social and economic issues that cause it to be necessary, as well as 
within Jewish history, text, or tradition. Volunteers should have an 
opportunity to explore why they’re serving and how they connect to 
and are impacted by the injustices that make their service important.

…Before engaging in service, volunteers should have an opportunity 
to delve into the issue their service addresses, whether that is 
homelessness, hunger, educational inequality or something else. 
Without this context, service is a one-time act unlikely to inspire a 
sustained commitment to pursuing social justice; with this context, 
service is an opportunity that expands volunteers’ knowledge about 
and understanding of the world and helps them to begin to explore 
the underlying issues that perpetuate injustice. Service is both more 
impactful and more engaging for the participants when there is an 
opportunity to explore new and complex topics in the context of that 
service. When this learning delves into and analyzes not just the 
issue but also the historical, social and economic root causes that 
lead to that issue - real transformation is possible.

We Plant Seeds: A How-to Guide for Effective Jewish Service-learning Programs, 
Repair the World and AVODAH 
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Sample session ideas for ongoing volunteering

Example: working with an Ethiopian-Israeli population

If your participants will be doing ongoing service, we highly encourage you to 
build a series of sessions exploring the context of the work they will be doing.  
This will enable you to engage in different aspects of the issues at hand and 
provide participants with a more nuanced understanding of the need they are 
addressing.

If you choose to do only one or two sessions, consider what is the most 
important information you need to get across?

• Who will participants be working with? (e.g. youth-at-risk, elders, people with 
physical and/or cognitive disabilities)

• Where will they be working? (e.g. school, community center, senior center, 
garden, etc.)

• What will they be doing? (e.g. tutoring, teaching soccer, helping with arts 
activities, harvesting vegetables, etc.)

• AND MOST IMPORTANTLY: What is the need they will be addressing? (e.g. 
students need assistance with English in order to succeed in school and 
advance in life; youth need a productive activity to provide role models and 
keep them off the streets, etc.)

           Note: 

Whatever population you are working with, it is important to highlight 
their strengths and not merely focus on the needs in their community.  
You can do this by bringing in community leaders to speak to the group, 
by exposing participants to different aspects of the culture in which 
this population takes pride (for example, food, music, or crafts), and by 
highlighting organizations and activists working within the local or larger 
community.
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Other questions to consider:

1. What broader issues are relevant to the service experience? 
(each of these could be framed as an individual session or woven together)

18

Issue

Immigration

History of Ethiopian 
Jewry

Ethiopian aliyot

Integration into 
Israeli society

Ethiopian Jewish 
culture and holidays

Activism within the 
Ethiopian-Israeli 
community

Potential topics/themes for educational sessions

The concept of aliya and the history of Jewish 
immigration to Israel

Origins of the community, life in Ethiopia, and the 
decision to come to Israel, family roles in Ethiopia

Operation Moses, Operation Solomon, later aliyot, 
Falashmura

The absorption process, evolution of family roles from 
1st to 3rd generations, challenges and successes

Unique elements of Ethiopian-Jewish practice, 
including religious leadership (kessim) and Sigd 
holiday

Nonprofit organizations such as the Israel Association 
for Ethiopian Jews, Tebeka, and many others; 
grassroots activism including anti-racism protests 
over the years



2. What local history/context are relevant to the service experience?

• History of the particular community/city in which the service is taking place

• Background and orientation to the organization/institution/community in 
which the service is taking place

• Specific issues that are related to the need the service is addressing - e.g. 
integration of Ethiopian-Israeli in schools, access to higher education, status 
of women, etc. 

3. What local voices might be heard?

• Community leaders (formal and informal)

• Religious leaders (kessim)

• Political leaders (members of Knesset or local councils)

• Older people who came on Operation Moses or Operation Solomon

• Young Ethiopian-Israelis who were born in Israel 

4. What methods might be used to explore these issues?

• Identifying a recent news article that looks at the issue the service will be 
addressing *see example in Appendix*

• Watching a film that explores the issue/population (can be used as a 
conversation starter even if it does not relate directly to the service itself) 
*see example in Appendix

• Bringing in a speaker from a partner organization or non-profit that works on 
the issue(s)

• Hearing from someone in the community who has been directly impacted by 
the issue(s)
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• Investigating the legislative side of the issue - what laws or policies, current 
or historical, are contributing to the continuation or mitigation of the issue

• Engaging in a Jewish text study that directly connects to the issue

Sample session for one-off volunteering

Example: harvesting vegetables with Leket NGO 

Even if you are doing a one-off volunteering project, it is still possible, and 
important, to inject meaning by providing participants with context.  The 
following is an outline for a session using the above example.

I. Trigger activity:
Jewish text study

1. Hand out copies of the following two texts to participants:

Anyone who depends on another’s table, the world is dark to 
him, for it is said, “He wanders about for bread - where is it? He 
knows that the day of darkness has been readied for him” 

(Job 15:23)
- Babylonian Talmud, Beitzah 32b

Questions for discussion:

According to this text, what does it feel like to depend on others for your 
food? Do you agree? Why do you think that might be?
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“One who has bread in their basket is not comparable to one 
who does not have bread in their basket”  (Babylonian Talmud, 
Yoma 74b) This refers to one who has food today but worries 
about food for tomorrow.

- Rashi

Questions for discussion:

According to this text, what does it feel like to be unsure where your 
food will come from? Do you agree? Why do you think that might be?

2. Ask participants to turn to their neighbor and together, read and discuss the 
two texts (they can use the questions below as a guide).

3. After a few minutes, ask the group to come back together and have a few 
pairs share what came out of their discussion.

II. Introduction to the organization and the work you 
will be doing

Ideally, you will be joined by a representative from Leket who can speak to your 
group and explain the organization’s mission, history, and activities. If this is 
not possible, do your homework!  Find out as much as you can about their 
activities OR ask one or two participants to do this research and present it to 
the group.
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Be sure that the representative/your research provides the 
following information:

1. What does the organization do?

Leket Israel is the largest food bank in Israel. Its mission is to lead the 
safe, effective and efficient collection and distribution of surplus 
nutritious food in Israel, to those who need it. The organization 

sources, collects and redistributes fresh, perishable, quality food, which 
would otherwise be considered waste, from farms, hotels, military bases 
and catering halls. 

2. Who is the organization trying to help?

Leket Israel aims to aid the quarter of the country’s population that 
lives below the poverty line. Leket Israel assists all at-risk population 
groups regardless of gender, ethnic background, or religion. 

3. What is the organization’s overall goal/vision?

Its vision is to rescue all surplus food in Israel and alleviate hunger for 
people in need.

4. How does the organization do its work?

5. What will the participants be doing during their day of service?

Participants will be harvesting produce, which will later be distributed to 
those in need.
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Processing and Packing at Leket Israel Logistic Center

Collection from Fields 
and Packing Houses

Agricultural GeaningHot Meal Collection

Collection of Surplus from 
Food Manufacturers

Beneficiaries

NPO Partners

175,000
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III. Going deeper:
Hunger in Israel

1. Distribute two articles to participants:

Article 1: “Why are Two Million Israelis Hungry?” 
(see Appendix for full text of the article)

This article, written by Leket Israel’s chairman, discusses the organization’s 
activities and their efforts to reduce food waste even further through 
legislation.  

Article 2: “Israel launches national food security program benefiting over 
10,000 families”
(See Appendix for full text) 

This article details a new government initiative that will provide monthly cash 
assistance for families to purchase produce and other food.

2. Have participants read the two articles to themselves and then lead a group 
discussion.

Some questions you might pose:

• Each article describes an effort to solve a problem. What problem are both 
seeking to address?

• How do the two efforts differ in their approach to solving this problem?

• Does the first article actually answer the question posed in its title - “Why are 
two million Israelis hungry?”

• Does the second article attempt to answer that question?

• What does the term “food security” mean?

• What role, if any, does Leket Israel play in advancing food security in Israel?

• What do you know about the issues of hunger and food security in your 
own country? Are you aware of organizations similar to Leket?  How are they 
working to help solve these problems? What challenges do they face?
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Some points to clarify (if necessary):

• Leket Israel aims to reduce hunger by providing direct service-in the form of 
food—to needy families.

• The new government initiative seeks to reduce hunger by increasing food 
security—a more holistic approach that looks at the reasons why people 
lack access to food and aims to address those.  In this case, monthly cash 
assistance is meant to provide families with greater economic security and 
allow them to make their own decisions about what food to purchase, within 
limits.

• Note that Leket Israel will play a role in the new initiative, as half of 
recipients’ monthly allowance can be used to purchase fresh produce from 
the organization.

*For more detailed information on food security, check out the Food 
Security Israel Information Project: http://fsi.org.il/?page_id=265  They also 
have data comparing the issue in Israel and the United States, which may 
be interesting to some of your participants.

Some questions you and/or your participants might be asking:

• Isn’t this a little beyond the scope of our simple volunteering project - 
harvesting food for needy people?
Reading about the different aspects of hunger in Israel is a way to broaden 
and deepen participants’ understanding of and connection to the issue they 
are working on. Putting their work in context can help motivate them on the 
day of service and even beyond, as they learn more about the scope of the 
need and potentially feel inspired to keep learning about the issue and/or 
contributing their efforts after the day is over.

• Won’t reading about food security make participants question the purpose/
usefulness of their service, since it doesn’t directly address this issue?
Perhaps. And that’s actually a good thing! Of course we don’t want them to 
feel that the work is pointless and we certainly are not trying to devalue the 
work of our partner organizations.  But we want to encourage participants 
to understand the bigger picture, and that includes raising uncomfortable 
questions.  At the end of the day, the message we want to send is not that 
picking vegetables with Leket is useless, but rather that hunger is a complex 
issue and there are many different ways to address it. Thinking back to the 
trigger activity, our Jewish heritage teaches us the same thing.
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Session #3

How to be an effective 
volunteer
(90 minutes)

             Goal

To prepare participants for their volunteer experience by identifying their 
skills and resources and learning how to manage expectations

At the end of this session participants will:

• Feel capable and confident entering the volunteer experience, including 
being 
aware of the skills and resources they/the group have

• Have a basic understanding of how to be an effective volunteer

• Have clear expectations in terms of their volunteering, including 
realistic personal goals

              Supplies 
• paper, pens, chart paper, markers, tape, sticky notes in 3 colors

• handout: Tips for being an effective volunteer

              Session outline

00     35 minutes      What do we have in our backpacks?: Identifying 
     skills and resources

35     70 minutes      Hopes and fears: Setting goals and managing 
     expectations

70     90 minutes      Tips for being an effective volunteer
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I. Identifying skills and resources 
(35 minutes)

1. Tell participants that you are going to do an activity to help identify their 
skills and talents that could be relevant to their volunteer experience. Ask 
participants to get into pairs and interview each other to determine each 
person’s skillset - have the following categories of skills pre-written on a 
whiteboard or piece of chart paper (10 min):

* could include setting goals, fundraising, budgeting, delegating 
   responsibilities, etc.

* encourage participants to come up with their own categories

In addition, ask participants to share with their partners additional skills, 
talents and interests that each has observed in the other person. 
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2. Have participants get up and fill in the chart with their names and additional 
information as needed (for example, under Arts someone might write “Josh - 
guitar”).

3. When the chart is filled up, ask the group to take a look at it and share their 
impressions. What do they notice? What surprises them?  

4. How do these individual skills and talents translate into group resources?  
Ask the group to note if there are any particular skills/areas where a lot of 
people have experience. If so, how could this be used? For example, they might 
observe that many people in the group have experience working with kids, or 
teaching English, and that together they can pool their resources and create a 
stronger team in these areas, or work on a joint project.  

Transition to the next activity 
Now that we have identified some of our skills and resources, we are going to 
spend some time talking about our hopes and fears, and how to manage our 
goals and expectations as we enter the volunteer experience.

II. Hopes and fears:
Setting goals and managing expectations
(35 minutes)

1. Distribute three colored sticky notes to each participant. 
Ask participants to take a few minutes and write down their answers to the 
following three questions on the sticky notes - make sure you assign colors 
ahead of time! Let them know before they start that their answers will be 
shared with the group, though anonymously.
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• What am I hoping to contribute as a volunteer? (Goal 1) (e.g. help students 
improve their English; offer companionship to elderly people)
• What am I hoping to gain as a volunteer? (Goal 2) (e.g. improve my Hebrew; 
build new relationships)
• What fear/s do I have going into this volunteer experience? (e.g. I will be 
asked to do something I don’t know how to do; I won’t be able to communicate 
well with others)
When they are done ask participants to stick the notes on three pieces of chart 
paper that you have labeled “Goal 1 - contribute,” “Goal 2 - gain,” and “Fear.”

Note:

Make sure to save these sticky notes as you will be using them during 
the midpoint reflection session (Session 4)*

2. Have participants get up and take a few minutes to read through the 
    different notes that have been posted on the chart paper.

3. Group discussion - start by asking participants:

• What are the main goals you noticed?

• What are the main fears you noticed?

• What can we do to stay on track with our goals?  

• What can we do if we don’t feel we are meeting our goals?

• What can we do to cope with our fears?

• Referring back to the previous activity - What inner resources can we use? 
  What group resources can we use?
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4. Wrap up - let participants know that as we go through our volunteer 
experiences there will be more opportunities to check in individually and as 
a group, to assess whether we are meeting our goals and to address our 
challenges.

Remember!

We will all be going through this together, and this group is one of our 
most important resources. Keep in mind all of the skills and capacities 
of the people in this room and don’t be afraid to turn to each other for 
support.

Transition to the next activity

In our final 20 minutes, we want to discuss some practical tips for being an 
effective volunteer that we can take with us as we move forward.

III. Tips for Being an Effective Volunteer
(20 minutes)

1. Give out handout to participants and have them read through silently.

2. Discuss briefly - does anything stand out? Resonate in particular? Not 
resonate?
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3. Ask someone to read the quote from the top of the handout out loud:

“Everyone must have two pockets, with a note in each pocket, 
so that he or she can reach into the one or the other, depending 
on the need. When feeling lowly and depressed, discouraged or 
disconsolate, one should reach into the right pocket, and, there, 
find the words: ‘For my sake was the world created.’
But when feeling high and mighty one should reach into the 
left pocket, and find the words: ‘I am but dust and ashes.’” 

Rabbi Simcha Bunim of Peshischa

(Rabbi Simcha Bunim Bonhart of Peshischa (Przysucha, in Poland) (1765-1827) was one of the 
main leaders of Hasidic Judaism in Poland)

Connect this quote to number 8 on the handout - Step up and step back. Close 
on this note – volunteering is in many ways a balancing act between initiative 
and humility.  We should strive to meet our goals by being engaged and active, 
by DOING.  But we should remember to look, listen, and learn from those 
around us, especially from those we are meant to serve.
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Session #4

Where are we now?
Midpoint reflection session

Goal:
To give participants the opportunity to reflect on their volunteer 
experience thus far and help them deal with challenges and issues going 
forward

At the end of this session participants will:

• Have begun to articulate and to process their volunteer experience, its 
highs and lows

• Have some perspective on how to deal with dilemmas in volunteering 
through staff and peer support

• Have revised their goals and expectations for the remainder of the 
volunteer experience

Supplies
How to Be an Effective Volunteer handout from Session 3; chart paper 
with sticky notes representing Goals and Fears from Session 3; 
paper, pens

Session outline
0      5 minutes    Trigger activity: Strike a pose
5      50 minutes   Sharing Dilemmas
50    80 minutes   Revisiting goals and outcomes
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Note:

While this session is important for ongoing volunteering, it is less 
relevant for one-off volunteering projects.  If your group is doing a one-off 
project, focus on Session 5: Taking It Home, which includes reflection 
techniques for summing up the volunteer experience.

Before you begin:
Why is reflection important?

Why reflection? Reflection literally means “to bend back.” Reflection 
is a constant return—a “bending back” so to speak over the 
experiences we have had. By thinking through these experiences, we 
are able to do more deep learning than we were prepared to do at the 
moment, and to integrate our experiences into the larger stories of 
our lives. Reflection adds meaning to the service learning experience 
by offering participants the chance to consider the meaning and 
impact of the service work; to think about how they—personally—are 
learning, growing, and being challenged through the service work; 
and to integrate their experiences into their life story, sense of self, 
and personal goals; and to think about their personal identities and 
goals as Jews, change agents, and citizens.

Jewish Funds for Justice, Service and Learning Travel Programs, Facilitator’s 
Manual
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I. Trigger Activity:
Strike a Pose
(5 minutes)

1. Ask participants to walk around the room slowly.

2. Ask them to stop and take a pose that represents a challenging moment 
from their volunteering experience thus far. 

3. Ask them to walk around the room slowly again.

4. Ask them to stop and take a pose that represents a successful or inspiring 
moment from their volunteering.

You can vary this activity by asking half of the group to walk around and have 
a look at the ‘statues.’

Note:

You don’t need to necessarily take time to debrief this activity, as the 
point of the activity is to physically express how participants are feeling 
about their volunteering, and the whole session will essentially serve as a 
debrief. However, if you notice any particularly striking poses, feel free to 
ask a few participants to share verbally.  

Transition to the next activity: 
Explain to participants that during this session, you will be taking some time to 
pause and reflect on how the volunteering has been going thus far. We want to 
try to understand not only what is working and what might need improvement, 
but how this experience is affecting us personally.   
Reflection can help us learn to handle dilemmas that come up as well as 
manage our goals and expectations for the remainder of the volunteer 
experience.
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II. Sharing Dilemmas
(45 minutes)

1. Ask participants to take a few minutes to think about (or write down) a 
particular dilemma they are having in their volunteering (5 minutes).

2. Have participants split into pairs. Ask the first person in each pair to share 
their dilemma with their partner, including the following (5 minutes):

• Describe the situation.

• How does it make you feel?

• How is it affecting your volunteering?

• What do you think you can do to improve the situation?

• What might you want others to do to improve the situation?

3. Ask the second person to respond to their partner’s dilemma. You might 
want to offer them some tips for helpful ways to respond (10 minutes):

• Mirroring - reflect back to your partner what you understand his/her 
dilemma to be (e.g. “I hear you saying that you don’t have enough work to 
do at your placement, and that makes you feel bored and frustrated. Is that 
right?”)

• Clarifying - this can involve asking questions or summarizing what your 
partner has said (e.g. “I’m not sure I understand what you are saying.” “Have 
you felt this way since the start of the volunteer experience?”)

• Offering feedback - give positive feedback to help your partner identify his/
her resources in the situation (e.g. “It seems like you have developed a good 
relationship with your supervisor.”) 

• Suggesting ways forward - build on your partner’s own ideas for how to 
address the situation, and offer new ideas of your own.

4. Have partners switch and go through the sharing and responding process 
again (15 minutes).

36



5. Ask a few pairs to briefly share the dilemmas they raised and how they feel 
about the response they received, and the exercise as a whole.
Emphasize that the staff is available to support participants in their dilemmas 
and intervene with placements when need be. However, we believe that you 
as participants have amazing resources both as individuals and as a group, 
and that in many cases you have great ideas about how to improve your 
placements.

Now that you are more settled in your placements, you should be aware of 
places where you can step up and take initiative.

Note:

In responding to the dilemmas that participants share, you may want to 
refer back to the earlier handout “Tips for Being an Effective Volunteer” 
for suggestions on how they might respond. For example, if a participant 
feels she is not being included in conversations or decisions at her 
placement, remind her to “step up” and take initiative.  
That being said, remain aware of when it would be appropriate for staff 
to intervene in a particular dilemma. Don’t be afraid to ask yourself: What 
can participants do better and what can the program/staff do better?

Here are some common dilemmas that might come up and ideas for how you 
might address them with participants:

Language/cultural gaps
• Prepare yourselves and volunteers for this challenge before volunteering 
begins 

• Be more involved in facilitating communication between placement 
supervisors and volunteers, especially at first, but make sure the volunteers 
are engaged in the conversation and empowered as much as possible 
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• Recognize that placement supervisors themselves may feel self-
conscious about their lack of English skills and be more reluctant to engage 
with the volunteers; do your best to encourage them but recognize the 
limits of the situation.

• At a certain point, get out of the way - strike a balance between support 
and empowerment.

• Facilitate regular reflection and discussion on the challenges of working in 
this environment.

• Emphasize the uniqueness of this environment and the advantages that 
holds, including for local residents (who may be gaining their first real 
exposure to English/American culture) and volunteers (who are having an 
authentic Israeli experience).

• Celebrate successes, however small, when they occur.

Fatigue/lack of motivation
• First and most important, do your best to make these placements 
meaningful (see Parameters for Meaningful Volunteering), especially with 
regards to meeting participant needs and abilities.

• When participants seem unmotivated, ask yourself “What needs to be 
injected right now?”

• Ideology - What are they trying to do? What need are they addressing?

• Inspiration - Speak to someone who works there, find an inspiring 
story

• Initiative - What do they need in order to take ownership?

• Education - What is the bigger picture? (visit something similar, 
connect back to their home country)

• Two-pronged approach - How can the volunteer and the placement 
supervisor both contribute to make this more meaningful?

• Emphasize that service is about people and communities - volunteering 
allows us to build more relationships and experience Israeli culture in a 
different way than we do in other aspects of our program.

• Take a break when needed - inject group activities, trips, etc. when people 
need to be refreshed.
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• Reflection - When there is lack of motivation, open it up with the group. Try 
to understand why and how you can address it together.

III. Revisiting goals and outcomes
(30 minutes)

1. Hang up the chart paper with the goals participants wrote down during 
Session 3, before they began their volunteer experiences. Ask them to take a 
few minutes to look over the goals and fears they posted there.

2. Ask them to take a few minutes to reflect silently where they are at in 
relation to the goals and fears they had then. Ask them to consider:

• Am I meeting my goals? Why or why not?

3. Ask participants to respond in writing to the following:

• How would you revise your goals based on this assessment?

• (Optional) What concrete outcomes would you like to see at the end 
of your placement? (“By the end of my placement I will…” - e.g. “help my 
student pass his English exam,” “build stronger relationships with the 
women at the senior center,” etc.)

4. Go around and have each person share (at least one of) their revised goals 
or outcomes.
Encourage follow-up questions like “How will you know you have achieved this 
outcome?”

5. Ask participants if there is anything they want to ask from the group to help 
them achieve their outcomes.

6. Ask the group if there is a shared outcome that they would like to see - and 
how they can achieve it.
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Session #5

Taking it home
Closing reflection session

Goal

To give participants the opportunity to reflect on their volunteer 
experience as a whole and consider how it will continue to be relevant to 
them in the future

At the end of this session participants will:

• Have further processed the volunteer experience, both individually and 
as a group

• Have articulated what the experience has meant to them personally

• Have articulated what they have learned about Israeli society and the 
nature of their connection to Israel

• Begin to consider how the experience will relate to and potentially 
impact their future lives

Note:

This session provides examples of a closing reflection for a one-off 
volunteering project as well as for longer-term volunteering, as well as 
some general ideas for different reflection methodologies. Feel free to 
get creative!
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Sample session for longer-term volunteering:

I. Our Personal Stories:
Photojourneys
(60+ minutes)

* A week before the session *

1. Ask participants to choose three photos that tell their story of their 
volunteer experience (alternatively, they can draw images if they prefer).

2. Print photos and distribute to participants.

3. Have participants read the Jill Jacobs piece on storytelling (see Appendix) 
and ask them to reflect on the following questions:

• What story do these photos tell (about me, the people I met, the work I did, 
  Israeli society)?

• What do these photos leave out?

• What are the key elements of my volunteering story during this program?

• How do I “define myself” (see Jacobs) through this story?

4. Tell them that we will be gathering together to share our stories and hear 
others’ stories. Invite them to spend time thinking about the above questions 
and what story it is they want to tell (to themselves, to the group, and so on).  
Invite them to introduce other elements that will help them tell their story - 
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music, art, poetry etc. - but emphasize that the main idea is to find a way to 
communicate our stories verbally.

* During the session *

5. Gather together and have participants take turns sharing their stories.  

6. After a participant has shared, encourage the group to respond to what they 
heard and/or ask questions 

Some guiding questions might include:

• Did you achieve what you set out to accomplish? 

• Did you change as a person? If so, in what way? 

• Were there surprise accomplishments? Did you achieve things you may 
   not have set out to do?

• Did your relationship to Israel change? If so, in what way?

Note: 

If you have a large group, you may want to divide in two or split this 
activity into two sessions.
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II. Closing:
Our Way Forward 
(10 minutes)

1. Distribute the following quote and ask someone to read aloud:

Why Were You Not Zuscha?
When he was at the end of his time, ailing and on his 
deathbed, Zuscha’s students came to be with him. They found 
him trembling with fear. “Why do you fear, Teacher? You are 
a pious man!” Zuscha answered, “I fear my answer to God’s 
only question in Heaven.” “Are you afraid God will ask why 
you were not like Moses, leading your people out of slavery?” 
“No,” he answered, “Moses was a prophet and none could be 
like him.” “Are you afraid God will ask why you were not like 
Solomon, seeking justice for your people?” “No,” he answered, 
“Solomon was a great master of law and none could be like 
him.” “Then what will the question be that frightens you so?” 
Zuscha answered, “God will ask, ‘Why were you not Zuscha?’”

This story comes from Chasidic oral tradition.

2. Discuss as a group:
• What do you make of this story?
• What does it mean to “be Zuscha”?
• How, if at all, does this story relate to your volunteer experience on this 
   program?
• In reflecting back on your volunteering experience, do you feel there were 
   times when you “were Zuscha” or “weren’t Zuscha”? When and why?
• In what way(s) would you like to strive to “be Zuscha” as you move forward 
   from this experience? 
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Sample session for one-off volunteering

What, So What, Now What
(30-45 minutes)

*adapted from We Plant Seeds: A How-to Guide for Effective Jewish Service-
learning Programs, Repair the World and AVODAH

1. What?
Ask the group to recall their experience of the day, focusing on facts and 
descriptions of what happened, to create an objective foundation for the 
discussion. 

Some questions you might pose:
• What did you do today?
• What did you observe?
• What issue is being addressed or population is positively impacted by the 

service?

2. So What?
Now, ask about what meaning participants took from the experience. 

Some questions you might pose:
• Did you learn new information or a skill, or clarify an interest?
• Did you hear, smell, or feel anything notable, or that surprised you?
• How was your experience different from what you expected?
• What impacts the way you view the situation/experience? (Through what lens 

are you viewing it?)
• What did you like/dislike about the experience?
• What did you learn about the people/community?
• What are some of the pressing needs/issues in the community? How did this 

experience address those needs?

47



3. Now What? 

Finally, contextualize the experience, thinking about the bigger picture and the 
future impact on or application of the day’s work to the participant, the group, 
the community.

Some questions you might pose:

• What seem to be the root causes of the issue addressed?

• What learning or growth occurred for you in this experience?

• How can you apply this learning?

• What would you like to learn more about, related to this project or issue?

• What follow-up is needed to address any challenges or difficulties?

• What information can you share with your peers or the community?

• If you could do the project again, what would you do differently?

Ideas for reflection methodologies

This list provides some general ideas for how you can 
incorporate reflection throughout the volunteer experience.

• Group discussions of questions that you and/or participants raise.

• Chavruta (paired) conversations with another participant.

• Small group conversations (planned or unplanned) – Even on the 
bus to and from a service site, or during lunch, you may be able to 
help participants reflect on their work in meaningful ways.

• Art projects

• Journaling

• Practicing giving talks about their service experiences

• Video diaries, reality-show style

• Blogging

• Taking photos
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Session 1

10 Parameters for Meaningful Volunteering

1. Volunteering meets authentic community needs. 

• Volunteering answers a real need in the community and is not “made up” for 
the sake of the volunteers.

• Service has demonstrable impact on communities and/or individuals served.

• Outcomes for service recipients are clearly articulated.

2. Volunteering is based on partnerships, not just placements.

• Build relationships with partners (local organizations, institutions or 
communities) and work with them to identify appropriate volunteer projects 
that address genuine needs.

• Set expectations with partners ahead of time and clarify with a written 
document.

• Meet regularly with partners to assess project implementation and make 
improvements.

3. Volunteering is local.

• Volunteer placements are located in the neighborhoods where volunteers live.

• When possible, local residents are integrated into the service experience.

4. Volunteering is sustainable.

• Service projects are chosen that will be continued after participants leave or 
have a lasting impact.
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5. Volunteering meets participant interests and abilities.

• Participants are interested in specific issues, target population or 
methodology of service.

• Outcomes for participants are clearly articulated.

• Service is appropriate for participants’ skills.

• Sufficient service work is available to involve all participants. 

6. Volunteering offers opportunities for participants and service 
recipients to take initiative.

• Participants who are empowered to initiate feel greater connection to and 
ownership of projects.

• Participants are given the opportunity to go beyond the expectations set for 
their volunteering and contribute in additional ways that are meaningful to 
them.

• Service recipients have the opportunity to contribute to service as well 
(thereby deepening the partnership).

7. Participants receive appropriate preparation (orientation and 
training), supervision and support.

• Before the service experience begins, participants are oriented to the mission 
and objectives of the project and any agency or organization with which they 
will be working.

• Before the service experience begins, participants are provided with training 
that enables them to perform the service effectively and respectfully.

• Throughout the service experience, program staff monitor implementation 
and offer participants appropriate support.

•  Examples: 
• Reflection on the volunteer experience
• Discussing dilemmas that come up and how to address them (peer l
 earning)
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8. Opportunities for contextual learning are created.

• Connecting to larger themes creates meaning.

• Consider deepening the learning around issues relevant to volunteering.

• Examples:
• Working in a food bank - food security
• Community gardening - environmental issues
• Youth programming - youth-at risk

• Context creates meaning 

• Example: local resident talks about history, challenges and activism in the 
community where participants are volunteering

9. Opportunities for values based/Jewish learning are created.

• Learning creates meaning: 

• Plan structured learning as well as identifying “teachable moments.”

• Example: using Jewish texts about tzedek and chesed as a springboard for 
discussing concepts of helping the other

10. Opportunities for reflection are created.

• Reflection creates meaning

• Example: debrief sessions around service including discussion, written 
reflection, etc.

• “Productive discomfort” creates meaning: create space for participants to 
bring up and grapple with difficult questions

• Example: “Is what I’m doing sustainable?”
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Session 2

The Racism of Lowered Expectations 
Shula Mola

My experiences as a black, Ethiopian woman living among the Israeli white 
majority may differ across time and place, but the stories I tell have one thing 
in common: they reveal that Israeli society has low expectations of Ethiopian 
Jews. In turn, Ethiopians have come to have low expectations of themselves.

These are some of my stories: 

1.
I am in 10th grade. The history teacher hands everyone back their tests, except 
me. I go up to him and ask if I may take the test again. I think I failed. 
I don’t know how to assess my own abilities.

The teacher asks me whom I had been sitting next to when I took the test. 
Next to Tamara, I tell him. And who was in front of you, he continues. Idit, I tell 
him. He says I have to take the test over.

Because I failed, I think. No, he tells me, I had received a good grade, an 84, but 
he wants to me to take the test over - this time, orally and by myself.

How naïve I am! I don’t get it - until Idit tells me how dumb I am. The teacher 
thinks I cheated. He doesn’t believe that an Ethiopian girl could get such a 
good grade.

I run to my guidance counselor. I’m sure she’ll be angry at the history teacher, 
too, and that she’ll back me up. But instead she, too, coolly tells me that I have 
to take the test over.

I am still a religious girl then, and I don’t know which hurts me more - that I’ve 
been accused of breaking a commandment or that my teachers don’t believe 
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in my abilities. My stomach aches; I fight back tears - I won’t let them see me 
cry. I run wildly through the hallways, demanding to be tested then and there. 
I want to confront that teacher and his lies. He asks me a few questions; I 
answer them well.

For me, it is a decisive moment. In that moment of victory, I redeem some of 
my lost dignity. But for the first time, I have to admit what I already know: 
Some people are prejudiced. And, in that minute I also know that I will always 
fight against prejudice and discrimination.

2. 
I am a junior high school teacher.  Every year, before school officially starts, 
we meet with the new students and their parents. I am so happy and excited. 
I stand at the front door to the school. The parents and children walk in, and 
I greet them with a “good morning” and a big smile, directing them to our 
classroom.

“Good morning,” the mother of a young girl responds politely.

She hesitates. She looks around. She looks straight at me. “We’ve come to 
meet Shula, the teacher,” she says.

And, in that second, I realize that she expects a different Shula.

“I am Shula the teacher,” I tell her. Her expression changes. She takes a 
step back, mumbling, “I didn’t know… nice to meet you… I didn’t think…” As I 
approach the child, I wonder what her mother is feeling.
Does she feel ashamed? Embarrassed? Disappointed? I collect myself. I smile 
at the young girl and start to talk. I ask her what kind of a teacher she wants. 
“A good teacher who’ll be nice to everyone and won’t yell at the students,” she 
says. “I’m a good teacher and I’m nice to everyone,” I tell her. And I want to tell 
her that the only person I want to yell at is her mother, who thinks that because 
I am black, I must be the guard, or the cleaning lady. That’s the only story that 
white Israeli society knows about Ethiopians - that we are poor and pathetic 
and that our men are violent towards our women.

I am an adult, a qualified teacher. But I still have to constantly prove that I am 
capable of making it among “regular” people.
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3. 
“If anyone here doesn’t understand something, just ask!” the workshop leader 
tells the class.

I am at a teachers’ training course, with about 20 other people, most of 
them white women. The leader presents the goals for the workshop. Do 
you all understand? she asks the class. A few of us, including me, nod. We 
understand. She looks directly at me. “Do you understand?” she asks me. I 
nod. She continues speaking to me, and only to me. “If you don’t understand 
something, just ask me.”

Later on, she hands out worksheets and again tells me, and only me, “If you 
don’t understand something, just ask me.” She’ll continue to ask me this 
throughout the five-hour workshop. She checks my notebook to make sure 
that I am taking good notes.

We introduce ourselves. I present myself briefly, but I word my presentation 
carefully. I deliberately speak softly, drawing her in. I watch the change in her 
expression as she hears me speak articulately, showing that I understand the 
material. There are immigrants from other countries in this group, but they are 
all white. She doesn’t ask them as many questions.

I think about the writings of Frantz Fanon, the French revolutionary.

A black person is a victim of her visibility; always wearily seeing herself in 
comparison to whites, she develops a destructive self-consciousness. Often I 
feel that I am on the outside, looking in.

I’m glad I forced that workshop leader to realize that Ethiopians have more to 
tell than the one story she knows about us.

4. 
As part of my work at the Israel Center for Educational Innovation to improve 
the education offered in schools with a high concentration of Ethiopian 
children, I am attending a four-day workshop with a group of colleagues. We 
meet with the children in the schools.
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Rachel is a 6th grader with good grades. She asks me if I am an Ethiopian. 
I smile, convinced that she is joking. She repeats her question, this time 
in Amharic. “Yes,” I answer. “Are you with them?” she asks, pointing to my 
colleagues, who are all white.

“Yes,” I tell her. “You’re together with the nachim [the whites]? You mean, you 
can really teach everybody? Nachim, too?” she repeats.

She is surprised that an Ethiopian teacher can teach nachim.

Rachel’s world is divided into whites and blacks, and the blacks are inferior. 
Even though she is a good student.

The balanced approach to literacy, which we use in my educational work, helps 
us deal with this vicious circle. We help the Ethiopian children improve their 
grades and their self-image.

But our work is also political. It’s not about partisan politics, but about 
changing public consciousness, to gradually break down these racist 
stereotypes that perpetuate Ethiopians’ failures. When a child like Rachel, or 
that workshop leader, or the mother of my student, or my history teacher meet 
more and more successful Ethiopians, maybe they’ll change their thinking. 
Maybe they’ll realize that there is more to the Ethiopian community than 
failure. Some of us are success stories; some of us aren’t.

Ethiopians will be fully integrated, and racism will be eradicated, only when 
society develops normal expectations about us and when we have normal 
expectations of ourselves. 

Shula Mola works at the Israel Center for Educational Innovation 
and is Chairwoman of the Israel Association for Ethiopian Jews. 
This article appeared in The Jerusalem Report, April 8, 2011.
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Session 2 

Educational Programs in Israel Still Segregating 
Ethiopian Israelis, Report Claims
Or Kashti, Haaretz,  Nov 14, 2016 

The Education Ministry continues to run special programs catering solely 
to Israeli students of Ethiopian background despite a cabinet decision to 
drastically curtail such activities, according to a position paper published last 
week.

“Apparently, the ministry isn’t capable of changing and of seeing students 
of Ethiopian origin exactly like other students,” said Ziva Mekonen-Degu, 
executive director of the Israel Association for Ethiopian Jews, which authored 
the paper together with the Clinic for the Study of Multiculturalism and 
Diversity at the Hebrew University of Jerusalem.

“To it, our children are immediately ‘the weak ones’ - even when there’s no 
justification for this,” she added.

In October 2015, as part of a broader government plan to help Ethiopian 
Israelis, the cabinet actually decided to cancel all programs that treat them 
differently from their peers. Moreover, a few months later, the Education 
Ministry’s director general issued a directive reinforcing this decision.

“It’s forbidden to continue running programs that segregate students of 
Ethiopian origin,” the directive said. “Existing programs will continue to operate 
on condition that they are adapted to promote integrative work.”

Among the programs in question are after-school enrichment classes and 
tutorials for elementary- and secondary-school pupils, along with community-
oriented activities for parents and children. Some of the programs receive 
funding from Jewish Federations, the Jewish Agency and other sources.
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Activities run for Ethiopian Israelis under the auspices of nongovernmental 
organizations were supposed to comply with the new rules, according to the 
2015 policy, and “the operation of segregated programs will be approved only 
in exceptional cases and for a limited time.”

But attorney Inbar Peled, of the Hebrew University clinic, says that in reality, 
these programs are still running, and seem set to do so for the coming four 
years or so, judging by various ministry documents.

The report that came out last week stressed the fact that many Ethiopian 
Israelis themselves have long opposed special programs for their community, 
and have stated that “the government’s decision reflected the conclusion that 
the disadvantages of these segregated programs outweigh their advantages.”

In addition, a 2013 comptroller’s report highlighted numerous problems with 
the management and funding of these activities.

Two of the main educational programs that should have been shut down by 
the government’s decision last year are those organized under the auspices of 
the National Project for the Absorption of Ethiopian Jews (aka the Ethiopian 
National Project), and PACT - Projects to Promote Ethiopian-Israeli Children 
and Their Parents.

Virtually the only criterion for inclusion in such activities is belonging to the 
Ethiopian community - with no other requisites with respect "to educational 
level, socioeconomic status, family background or length of time in the 
country,” according to the new position paper, which has also been submitted 
for discussion to the Knesset Education Committee.

Moreover, the authors of the position paper added, the programs in question 
haven’t actually succeeded in narrowing the gaps between Ethiopian Israelis 
and other students. In discussions with staff from IAEJ and the university 
clinic, it was noted, senior Education Ministry officials said the programs 
would be “adapted” so that 20 to 30 percent of the students participating in 
them would not be of Ethiopian origin.

“Why precisely was this the percentage determined? No logical explanation of 
the choice was given,” authors of the paper wrote. “Nor was any information 
divulged about the changes to be made in the programs.”
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Moreover, they noted, the wording of the tenders and contracts the Education 
Ministry has issued indicate that the activities will continue in their previous 
format - “with cosmetic changes only.”

In its response to the paper, the ministry said that the assistance formerly 
offered to Ethiopian-Israeli students by means of separate programs would 
henceforth be given “in an integrative manner, with an emphasis on providing 
services in the towns where members of the Ethiopian community live.”

For their part, however, those who drew up the report said this response 
was “puzzling, since it’s difficult to understand how it is possible to ensure 
integrative service when the criterion for students’ inclusion remains their 
being members of the Ethiopian community.”

“The Education Ministry’s fundamental assumption hasn’t changed,” Mekonen-
Degu charged. “It continues to view people of Ethiopian origin, most of whom 
were born in Israel, as deserving of separate treatment. Their educational 
situation or needs are less important.

“The ministry promises to ‘mix’ students who aren’t of Ethiopian origin into the 
programs,” she continued. “But our fear is that our children will continue to be 
sent to them automatically - and then be joined by the weakest students in the 
class. It’s very hard to fight such early pigeonholing.”

The Education Ministry said the claims set out in the new document are 
simply untrue, and insists that it attaches “supreme importance to advancing 
and strengthening students from the Ethiopian community, and has invested 
considerable resources to this end. But the ministry has no separate programs 
for students of Ethiopian origin per se.”
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Film

Zrubavel (2008)
Dir: Shmuel Beru

Children of the Bible (Yalday 
Ha’Tanach) (2009)
Dir: Nitza Gonen

The Name My Mother Gave 
Me (Monit Le’Gonder) (2008)
Dir: Eli Tal-El

Black Over White (Shachor al 
Lavan) (2007)
Dir: Tomer Heymann

Synopsis

The concept of aliya and the history of 
Jewish immigration to Israel

Jeremy, a young Ethiopian rap artist, attempts 
to change the low self-image of the Ethiopian 
community in Israel. Through music he 
connects lost Ethiopian youth to their identity 
and to their parents. 

We follow Ethiopian and Russian Israelis 
who meet at a leadership training program in 
Israel. Their year of learning culminates in a 
journey to Ethiopia where the Ethiopian born 
participants return to their native villages and 
confront their roots.

Tomer Heymann followed Israeli pop/world-
beat band The Idan Raichel on their 2006 
concert tour to Ethiopia. The film is a close-up 
ride with the young Israeli-Ethiopian-Yemenite 
band members, who muse on the loss of their 
heritage and on their excitement as tourists 
embracing roots in Africa. 

Session 2 

Sample list of films about Ethiopian-Israeli 
population
Source: Israel Film Center - www.israelfilmcenter.org 
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Session 2

Why Are Two Million Israelis Hungry?
Joseph Gitler, JEWISH LINK - October 22, 2015

Leket Israel-The National Food Bank, now entering its 13th year of serving 
Israelis in need, rescues fresh, perishable food that would have otherwise gone 
to waste and redistributes it to 190 nonprofit organizations serving more than 
140,000 people weekly. The food is collected from farms, packing houses, 
hotels, IDF bases and catering halls. Last year, we rescued more than 25 
million pounds of fresh food which otherwise would have ended up in landfills 
producing methane, a harmful greenhouse gas.

In the U.S., the government partners with food banks and even supports 
farmers who donate their excess produce. 
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400 Miles to Freedom (2009)
Dir: Avishai Mekonen, Shari 
Rothfarb Mekonen

These Are My Names (2010)
Dir: Ruth Mason

The story of co-director Avishai Mekonenâ's 
search to remember and reconcile what 
happened to him at age 10 in 1984, when he 
was kidnapped by slave traffickers in Sudan. 
Throughout his life-long journey from Ethiopia 
to Sudan, Israel, and finally America, his 
fundamental identity is challenged: What does 
it mean when others insist that you can't be 
who you know you are?

Ethiopian Jews' multiple names reflect the 
richness, wisdom and beauty of their culture -- 
and every name tells a story. In the film, young 
Ethiopian Israelis share their journeys toward 
their names: stories of love and connection, 
survival and loss, anger and pride. 



However, in Israel, food rescue is left to the nonprofits, with no governmental 
aid. Think of how much more we could do if the government partnered with us.

At Leket we work hard to reach hundreds of farmers but there are many more 
out there. We work hard to encourage large catering companies, hotel chains 
and the IDF to allow us to collect their surplus meals. Leket has made great 
strides and is on target to collect two million hot meals in the coming year; 
however, there are many still not donating to Leket. Why? One reason may be 
that Israel does not yet have a Food Donation Act similar to that in the U.S.—
The Good Samaritan Food Donation Act, which protects every food donor who 
donates food in good faith. Leket Israel has set this legislation in motion and 
we hope in the near future the Knesset will pass this bill so that new doors will 
open to Leket.

We are able to accomplish all that we do thanks to the assistance we receive 
from our 58,000 annual volunteers who come to pick in the fields, sort produce 
at our logistics center and rescue hot meals. Without this invaluable support, 
Leket would not be able to meets its goals and expand.

Next month we will welcome Uri Ariel, the Minister of Agriculture, to Leket’s 
main logistics center in Ra’anana. At the moment, tons of produce is destroyed 
for a host of economic reasons; however, Ariel strongly believes that this 
status quo needs to change and instead of destruction, these fresh fruits and 
vegetables should be given to Leket Israel for distribution to the needy. With 
the proposed Food Donation Act, the support of the Agriculture Minister and 
other key members of the Knesset, we hope that food rescue will be at the 
forefront of everyone’s mind as well as a priority for the government.

My hope for the new year is that Leket will reach more sources of food, less 
food will go to waste and more Israelis will have access to fresh, nutritious 
food.
Joseph Gitler is the founder and chairman of Leket Israel—The National Food 
Bank.

https://www.leket.org/en/why-are-two-million-israelis-hungry/ 
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Israel launches national food security program 
benefiting over 10,000 families
i24NEWS, February 15, 2017

Israel announced on Tuesday the launch of the new National Food Security 
Project which will benefit more than 10,000 needy families across the country.
A report carried out by Latet, an umbrella organization of NGOs which was 
published in December revealed that about 2.4 million citizens of Israel, 
comprising about 29 percent of the country's population, live in poverty.
More than a million of them are children, with some 35 percent of children 
living in poverty, said the report.

The National Food Security Project aims to use food assistance as a means to 
stop both hunger, and the downward spiral many families face into poverty.
“In 2016, we allocated 225 million shekel worth of food for schools, 
employment centers for the disabled and senior citizen centers in addition to 
the 55 million in food packages. We are now embarking on an initiative whose 
purpose is to provide needy families with food security throughout the year in 
a respectful way,” Welfare Minister Haim Katz said in a statement. “This is a 
project that includes all segments of our society – North, South, Center, Ultra 
Orthodox, Secular, Jews and Arabs. I hope that these activities are successful 
and hope to expand the program to more families across the country.”

Participating families will be supplied with monthly assistance totaling 500 
NIS ($133).  Half of the monthly allowance can be used to purchase fresh 
produce from Leket Israel- the national food bank and food rescue service.  
The second half of the monthly allowance can be spent at approved grocery 
stores, with exception of purchasing alcohol or tobacco products.
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Gidi Kroch, CEO of Leket Israel hailed Minister Katz’s "courage in recognizing 
this problem and taking the necessary actions to solve it.”

“This is not only a courage of social responsibility but also of economic 
responsibility. With the support of the Welfare Ministry, in partnership with 
Colel Chabad, Leket Israel will be providing the weakest population in Israel 
with fresh rescued produce," Kroch continued, adding "Leket Israel is pleased to 
play an integral part in this very important first step of governmental support 
for food rescue to benefit Israel’s poor.”
The Welfare ministry was allocated a yearly budget of 60 million NIS ($16 
million) to fund the project. The initiative will be managed and coordinated 
by the longest operating social services organization in Israel, Colel Chabad, 
and its food distribution division Eshel Jerusalem.  Colel Chabad has been 
operating since 1788.

Mendy Blau, Israel Director of Colel Chabad said that they are "honored" to 
have been chosen to be a part of the project. 

“As the oldest continuously run organization in the country providing food and 
support for those in need, we are honored to have been chosen to embark on 
this major first step in revolutionizing food security across Israel” Blau said. 
“This is the first time that such a large scale program has been initiated by the 
Ministry, working to help those suffering from food insecurity in a meaningful 
and respectful way. Our ultimate goal is not just about giving handouts but 
inspiring these families to change their habits to become more self-sufficient 
and escape poverty. We thank the minister for his sincerity and for bringing 
this important project to the forefront of public concern.”

http://www.i24news.tv/en/news/israel/society/137705-170215-israel-launches-
national-food-security-program-benefiting-over-10-000-families
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Tips for Being an Effective Volunteer

“Everyone must have two pockets, with a note in each pocket, 
so that he or she can reach into the one or the other, depending 
on the need. When feeling lowly and depressed, discouraged or 
disconsolate, one should reach into the right pocket, and, there, 
find the words: "For my sake was the world created."
But when feeling high and mighty one should reach into the 
left pocket, and find the words: "I am but dust and ashes."

Simcha Bunim of Peshischa

1. Know the organization.

a. What are its mission and goals?

b. What are the goals of the specific project you are working on? 

2. Understand your role.

a. At the beginning of your service, speak with your supervisor about what 
s/he would like you to accomplish. Make sure that you are on the same 
page about what is expected of you.  (e.g. to serve meals to the homeless) 
and what is not expected (e.g. alleviate poverty in Israel).

b. Ask your supervisor how s/he likes to work and how you can be most 
helpful and effective. 
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3. Be honest about your skills.

a. Let your supervisor know your strengths and weaknesses. Be up front 
about what you are good at, but be open to learning as you go. 

b. Don’t promise you can do things that you don't know how to do. 

4. Have realistic expectations.

a. Set clear and reasonable goals for what you can (and cannot) accomplish 
during the time you are at your placement. 

b. Before you start your service, or after your first day or two, think about 
and write down what you hope to achieve, personally and for the 
organization.

c. Recognize that these goals may change or evolve throughout your 
service.

5. Be reliable and professional.

a. Show up every day, on time.

b. Even if you are not getting paid, you should always present yourself as a 
professional. Dress appropriately and set a positive example.

6. Maintain regular communication.

a. Make sure you have on-going and clear communication with the people 
you work with.

b. Set up regular check-ins with your supervisor to discuss how you are 
doing and how you can be more effective.
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7. Look for small wins! 

a. In a short period of time, you may feel that your impact is limited. 
Remember that each person you help makes a difference.

8. Step up and step back.

a. Understand the goals of the organization so you can find opportunities to 
take initiative, step up and help.

b. BUT be humble. Know when it’s time to step back, listen, observe and 
learn. 

9. Remember the big picture.

a. At times, you may feel frustrated during service. Remind yourself what 
motivates you to serve. 

b. Develop steps to keep everything in perspective such as looking back at 
the goals you set for yourself at the start of the service.

10. Take care of yourself! 

a. Find positive personal outlets that help you keep motivated and positive. 
Go for a run. Have dinner out with a friend. Write in your journal.

b. Don’t go it alone! Turn to the wisdom of peers and mentors to keep you 
inspired. Whether through conversations with your friends, a check-in with 
your madrich, or by reading quotes from famous changemakers.

11. Have fun!
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Session 5

Storytelling 
Rabbi Jill Jacobs

Stories equalize. Not everyone can write a legal brief, draft legislation, or 
argue the finer points of political theory, but anyone can tell a story.  Most of 
us tell dozens of stories a day.  These stories can be funny or sad, can relate 
an incident that we have just witnessed or a memory of long ago, and can be 
either shared publicly or reserved for only those closest to us.

With each of these stories - no matter how short or seemingly insignificant-we 
simultaneously define our own identity and control the way that others see us.  
With every story we tell, we determine what events are important enough to 
share with others, whether to define ourselves as active or passive players in 
our own narrative, and how to make meaning from our experiences.

Some thinkers have gone so far as to say that the self exists only insofar as we 
define it through storytelling. According to Jerome Bruner:

There is no such thing as an intuitively obvious and 
essential self to know, one that just sits there ready to be 
portrayed in words. Rather, we constantly construct and 
reconstruct ourselves to meet the needs of the situations 
we encounter, and we do so with the guidance of our 
memories of the past and our hopes and fears for the 
future. Telling oneself about oneself is like making up a 
story about who and what we are, what’s happened, and 
why we’re doing what we’re doing.
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As Bruner points out, we all tell stories about ourselves constantly. 
Through the choice of these stories and through the way we tell these stories, 
we perpetually create and re-create ourselves. Through these stories, we define 
ourselves to others, and we also establish the sense of self that will determine 
how we respond to future situations and the many choices we will make 
through the course of our lives.

(Excerpted from Where Justice Dwells: A Hands-On Guide to Doing Social 
Justice in Your Jewish Community, Rabbi Jill Jacobs, 2011)
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Session #1

…The most powerful statement of 
human value is not made by giving 
money or transferring goods from one 
person to the other… The fundamental, 
ongoing communication of human value 
takes place when one person spends 
a piece of his/her life - some unique 
and irreplaceable amount of time - in 
relationship and service to the other. …
We must create a Jewish culture in which 
the final measurement of “was this life 
worthwhile?” will be: Did one set aside 
regular time for nurturing other human 
beings?

Rabbi Yitz Greenberg: Personal Service: A Central Jewish Norm For Our Time

70



Happiness is the ability to say: I lived for 
certain values and acted on them…To know 
that you made a difference, that in this all-
too-brief span of years you lifted someone’s 
spirits, relieved someone’s poverty or 
loneliness, or brought a moment of grace 
or justice to the world that would not have 
happened had it not been for you: these are 
as close as we get to the meaningfulness 
of a life, and they are matters of everyday 
rather than heroic virtue.

Rabbi Jonathan Sacks, To Heal a Fractured World
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Rabbi Hama, son of Rabbi Hanina, said: 
What does the Torah mean when it says: 
“You shall walk in the ways of the Lord.” 
(Deuteronomy, 13:5) Can a person really 
walk in the shadow of the Divine Presence? 
Rather, it means that you should imitate 
the ways of God. Just as God clothed the 
naked (as it says: “And God made garments 
of skin for Adam and his wife and clothed 
them,” Genesis, 3:21), so you shall clothe 
the naked. Just as God visited the sick 
(“And God appeared before Abraham [after 
his circumcision]”), so you should visit the 
sick; just as God buried the dead (as it says: 
“And God buried Moses in the valley”) so 
you should bury the dead; and just as God 
comforts the grieving (as it says: “After the 
death of Abraham, God blessed Isaac his 
son”), so you too comfort the grieving.

Babylonian Talmud, Sota 14a
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[God] upholds the cause of the orphan and 
the widow, and befriends the stranger, 
providing him/her with food and clothing. 
-- You too must befriend the stranger, for 
you were strangers in the land of Egypt. 

עֶֹׂשה ִמְשַּפט ָיתֹום ְוַאְלָמָנה ְואֵֹהב ֵּגר ָלֶתת לֹו 

ֶלֶחם ְוִׂשְמָלה: ַוֲאַהְבֶּתם ֶאת ַהֵּגר ִּכי ֵגִרים ֱהִייֶתם 

ְּבֶאֶרץ ִמְצָרִים:

Deuteronomy 10:18-19



"The heads of your tribes" (Deuteronomy 
29:9) Even though I appointed over you 
heads, elders, and officers, all of you are 
equal before Me, for the verse concludes, 
"All are the people of Israel." Another 
explanation: for you are all responsible for 
one another.

ראשיכם שבטיכם אע"פ שמניתי לכם ראשים 

זקנים ושוטרים כולכם שוין לפני שנאמר וכל 

איש ישראל, ד"א כלכם ערבים זה בזה

Midrash Tanhuma, Nitzavim 2
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You are not obligated to complete the task, 
but neither are you free to desist from it.

Pirkei Avot 2:21

I am only one,
But still I am one. 
I cannot do everything, 
But still I can do something; 
And because I cannot do everything
I will not refuse to do the something that I 
can do.

Edward Everett
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"I believe that to meet the challenge of our 
times, human beings will have to develop 
a greater sense of universal responsibility. 
We must all learn to work not just for 
our own self, family, or nation but for 
the benefit of all humankind. Universal 
responsibility is the key to human 
survival."

The 14th Dalai Lama

"It is one of the most beautiful 
compensations of this life that no man 
can sincerely try to help another without 
helping himself."

Ralph Waldo Emerson
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